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" ABSTRACT - .
Background and Aim: This experimental research aimed to 1) compare the students English
vocabulary skills before and after learning management through the situational teaching method, 2)
compare the students® English vocabulary skills after learning management through the situational
teaching method with the determined criterion set at 70%, and 3) assess the students’ satisfaction after
learning management through the situational teaching method.
Materials and Methods: The sample of this study was 40 students (1 classroom) in the fifth grade in
Chuangyi School, Henan Province, the People’s Republic of China, in the year 2024, which was
derived by using the cluster random sampling method. The appropriateness of the lesson plans was
using the situational teaching method at a very high level (M = 4.58, SD = 0.50), multiple choice for
the student’s English vocabulary skills with an item difficulty (p =0.57-0.78), and item discrimination
(r = 0.25-0.40), and a students’ satisfaction questionnaire with a reliability index of 0.76. The statistics
used to analyze the data were mean, standard deviation, t-test for dependent samples, and t-test for
one sample.
Results: The results revealed that 1) after using the Situational teaching method, the student’s English
vocabulary skills after learning the management Situational teaching method than before at a
statistically significant level of .05 (t = 7.36++, p = 0.01; 2) the students’ English vocabulary skills were
higher than the determined criterion of 70% at a significance level of .01t =29.64*+, p =0.001); and 3)
the students satisfaction after learning through Situational teaching method was at a high level
(M=4.24, SD=0.74).
Conclusion: The knowledge gained from the research is that a six-step learning management method
using the situational teaching method consists of (1) context setting, (2) vocabulary introduction, (3)
contextual understanding, (4) contextual application, (5) communication and discussion, and (6)
reflection and summary. It has been found to enhance learning efficiency and cater to individual
student needs effectively. Moreover, it contributes to improved academic performance and greater
popularity among students. Furthermore, this method has been shown to boost students' interest in
learning and enhance their proficiency in their English vocabulary skills.
, Keywords Sltuatlonal teaohmg method the studentsEnghsh vocabulary skllls Students’ satlsfactlon
Introduction
In today's globalized world, mastering English and its vocabulary is increasingly crucial. Vocabulary is
essential for language acquisition and effective communication. The New English Curriculum
Standards (2022) highlight three key approaches to vocabulary learning: understanding
context, applying it in various situations, and using a vocabulary of about 500 woxds(for
conversations. These standards also stress the importance of engaging students t%(;ough ,‘acﬁti\ht E‘es thatu
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foster confidence, independent learning, and collaboration. Teachers are encouraged to create engaging
scenarios that stimulate interest and make learning more effective. The situational teaching method, or
audio-visual method, creates vivid, relevant situations to help students understand and retain vocabulary.

Unlike traditional rote learning, which often leads to passive learning and diminished interest,
situational teaching involves students actively and makes learning more engaging. At Chuangyi Primary

School in Zhengzhou, the English curriculum for fifth graders focuses on building vocabulary for daily
communication through contextual teaching, interactive activities, and integrated skills development.
This approach addresses the shortcomings of traditional methods by providing context and practical
application. Research supports that situational teaching enhances vocabulary retention and overall

language proficiency by creating realistic learning environments. Studies by Anderson et al. (2009) and
Brown et al (2012) show that this method improves vocabulary learning and language skills. Chinese
scholar Liu 2016) also notes its effectiveness in making language learning more engaging and efficient.

Objectives
1) To compare the students’ English vocabulary skills before and after learning management

through situational teaching methods.

2) To compare the students’ English vocabulary skills after learning management through
situational teaching method with the determined criterion set at 70%.

3) To assess the students® satisfaction after learning management through situational teaching
methods.

Literature review

Constructivism Theory

Constructivism theory, led by figures like Piaget and Vygotsky, focuses on how knowledge,
students, It views knowledge as not a direct reflection of reality but as an .and learning are understood

This means that each student .interpretation shaped by individual experiences and specific situations's
understanding is unique, and .influenced by their background

The theory also emphasizes the importance of students' rich experiences and the need for
Teaching should not be about simply transferring .teaching to build on this prior knowledge

information but about guiding students to develop their understanding through active engagement
with new ideas

Constructivism highlights that learning is an active process where students construct their
It is deeply social knowledge, requiring interaction within a community, specific-and context,
life situations-meaning that learning is most effective when connected to real

For this study, constructivism suggests that learning should involve social interaction in specific
Teachers should use games to create engaging situations .contexts, encourage cooperative learning,
These principles serve as the foundation for using .and guide students based on their prior knowledge
situational teaching methods in English vocabulary instruction

Situational Cognitive Learning Theory

The theory of situational cognitive learning developed in the late1980s and further refined by
psychologists Maslow and Rogers, -emphasizes the integration of learning within the context of real
This theory centers on the connection between teaching content and .world knowledge application
social practice, To enhance vocabulary learning .focused learning process-advocating for a student,
particularly for primary school students, These .teachers should use situational learning methods
methods involve creating scenarios related to students' daily lives, making the learning S.more
) engaging and encouraging active participationPittman, 1963). Situational cognitive th
life -that knowledge and skills develop through the continuous application of knowtedge
13047
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Therefore .situations, teachers should create classroom scenarios that reflect reality, explore new
resources, This approach ensures that knowledge is not just .and stimulate student participation
passively received but actively constructed by students within the context of meaningful activities

Situational learning theory also posits that knowledge is inseparable from its context, requiring active
In a classroom setting based on situational cognitive theory .learner participation, students are no

The role of the teacher .longer passive recipients of information but active constructors of knowledge
shifts from being a knowledge transmitter to a guide and facilitator of students' .learning processes

Teaching resources, such as textbooks, serve not only as carriers of information but also as tools for
world applications-Through collaborative learning and real .creating engaging learning situations,

students are encouraged to understand, master, .and use knowledge effectively in constructing meaning

Situational Teaching Method teaching process
The Situational Teaching Method teaching process synthesized by Anderson (1996); and Liu

(2016) were as follows) Context Setting: The teacher can introduce the ocean context through a short
story or description. For instance, the teacher might say, "Today, we are going to learn about a marvelous
word related to a vast water body. Please listen to this story."2) Vocabulary Introduction: During the

introduction phase, the teacher displays images related to the ocean, such as the sea, waves, and marine
life, and points out that the name for this water body is "ocean."3) Contextual Understanding: By showing

more pictures or videos, the teacher helps students understand different aspects of the ocean, such as
the underwater world, marine creatures, and beaches. Students can begin to build a holistic

understanding of the ocean concept.4) Contextual Application: Students can engage in group activities,
creating simple sentences with the vocabulary "ocean' to describe events in the ocean. For example,
students might say, " Whales live in the ocean' or "We can find many seashells on the beach."5)
Communication and Discussion: The teacher encourages students to share the sentences they've created
and leads a brief class discussion about the ocean. This helps students practice using the new vocabulary
in context.6) Reflection and Summary: At the end of the lesson, the teacher can review the vocabulary
ocean" with the students and encourage them to reflect on the importance of the ocean in their lives.
This helps reinforce the understanding and application of the new vocabulary.

Vocabulary Skills

Nation (200 1): According to Nation, English vocabulary skills include the ability to understand
and use vocabulary, involving both breadth (vocabulary size) and depth (vocabulary comprehension).
Nation points out that vocabulary skills refer not only to knowing the meanings of words but also to
using these words correctly in different contexts.

Laufer (1997): Laufer emphasizes that vocabulary skills are not just about accumulating
vocabulary (Vocabulary Memorization) butalso mastering collocations, meanings, word classes, and
usage. Schmitt, N. 2000): Schmitt states that vocabulary skills encompass both vocabulary recognition
and vocabulary production. Vocabulary recognition refers to the ability to understand and recognize
words, while vocabulary production refers to the ability to use words correctly in oral and written
expression. (Vocabulary Application). Qian, D. D. (2002): Qian defines vocabulary skills as a
multidimensional construct that includes vocabulary breadth and depth. Vocabulary breadth refers to
the size of vocabulary, while vocabulary depth involves mastering the semantics, grammar, and usage
of vocabulary in different contexts (Vocabulary Application). Meara (199 6): Meara believes that

vocabulary skills not only include mastery of individual words but also understanding of the vocabulary
network and the ability to use vocabulary flexibly in different contexts. (Vocabulary Expansion).

The synthesis of the meaning of vocabulary skills, in this study, refers to an indjvidual's ability
to effectively understand, use, apply, and manage vocabulary in language. It includ ility 1) to

understand vocabulary, and the vocabulary network 2) to identify grammatic%l prro[ﬁm‘ 4 aaf}‘%}%\’i’rd
a1 R PARL AT EL LA M
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classes of vocabulary 3)to use vocabulary, actual usage in sentences, grammar, and usage of vocabulary
and 4)to apply vocabulary flexibly in different contexts.

Students Satisfaction
Importance of students’ satisfaction

Student satisfaction is a key factor in education, with significant implications for academic
achievement, school reputation, and overall educational quality. Research shows that satisfied students

tend to perform better academically, as satisfaction is closely linked to increased engagement and higher
performance (Elliott & Healy, 2001). Additionally, positive student satisfaction enhances the reputation

of educational institutions, as satisfied students are more likely to recommend their schools to others,
helping to attract more students and bolster the institution's prestige (Hemsley-Brown & Oplatka, 2006).

Student satisfaction also plays a crucial role in retention and graduation rates. When students are

content with their educational experiences, they are more likely to stay in school and complete their
studies, leading to higher graduation rates (Tinto, 1993). Moreover, a positive learning environment and

teaching atmosphere are often the result of high student satisfaction, which is influenced by factors such
as teacher-student relationships and the perceived quality of teaching and facilities (Carr, 2003).

In addition to these factors, student satisfaction provides valuable feedback on teaching quality,
helping institutions identify areas for improvement and better align their methods with student needs
(Elliott & Healy, 2001). Satisfied students also tend to have better mental health and well-being, as

positive learning experiences contribute to a higher quality of life (Krause & Coates, 2008). Furthermore,

student satisfaction is closely tied to educational equity and inclusivity, as addressing the needs of
diverse student groups leads to a fairer and more inclusive educational experience (Freeman & Johnson,

1998).
In summary, enhancing student satisfaction has far- reaching effects on academic success,
institutional reputation, and the overall quality of education. Therefore, educational institutions should

prioritize monitoring and improving student satisfaction to foster a positive and equitable learning
environment.

Components of Students’ Satisfaction

The components of student satisfaction are a complex and multi-dimensional concept, involving
various aspects of feelings and evaluations. Here is an explanation of some common components of
student satisfaction, drawing on relevant literature: 1). Teaching Quality: Student satisfaction is often
closely related to the quality of teaching. This includes the teacher's expertise, the attractiveness of
teaching methods, curriculum design, and the adequacy of teaching resources. The perceived high
quality of teaching directly influences students' overall satisfaction with the learning experience (Akyol
& Garrison, 2008).2). Teacher-Student Relationships: Literature suggests that teacher-student
relationships are crucial for student satisfaction. Positive relationships involve good communication,
support, and interaction, directly affecting students' overall satisfaction with the school or program (Loe
& Feldman, 2007).3). School Atmosphere and Social Experience: The social environment, culture, and
interactions among students at the school significantly impact student satisfaction. A positive campus
atmosphere and positive social experiences enhance students' sense of belonging and satisfaction (Kuh
& Hu, 2001).4. Facilities and Resources: Students' perception of the facilities and resources provided
by the school directly relates to their satisfaction. This includes libraries, laboratories, sports facilities,
and more. The more abundant the resources provided by the school, the higher the student satisfaction
tends to be (Elliott & Healy, 2001).5). Learning Experience and Engagement: Students' experiences
during the learning process and their level of engagement have a profound impact o ")

Positive learning experiences and highly engaged students generally lead to greater sati ﬁ., h\'i‘wiQ a
their learning experience (Lizzio, Wilson, & Simons, 2002).6). Academic Su?poq and?SéI\\?fé gt

Academic support and services offered by the school are also crucial components of'studen{'satlsfactlon
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This includes tutoring services, academic counseling, career guidance, and more. The more
comprehensive the support perceived by students, the higher their satisfaction (Kuh & Hu, 2001).7).
Curriculum Design and Flexibility: Student satisfaction with curriculum design typically involves
aspects such as course structure, difficulty, and flexibility. Whether students believe the curriculum is
well-designed and meets their learning needs directly impacts their satisfaction (Loe & Feldman, 2007).

Conceptual Framework
The relationship between vocabulary skills and the situational teaching method is integral to

enhancing language learning. Because the situational teaching method involves presenting vocabulary
in real-life contexts, it contributes to a more meaningful and practical understanding of the language.

This approach aims to connect words with specific situations, encouraging learners not only to
comprehend the meaning of vocabulary but also to apply it correctly in various scenarios.

Independent variable Dependent variables

Students® vocabulary skills

Learning
Management using

Situational Teaching
Method Students’ satisfaction

\ 4

Figure 1 Conceptual Framework

Methodology
This chapter mainly includesa description of the population and samples, experimental design,
research instruments, data collection, .and data analysis are brought to be presented
1.Population and samples
The population in this study was 80) students 2 in (classrooms fifthgrade in Chuangyi School ,
Henan province, s Republic of China'the People, in the year of study 2024.
The sample of this study was 40 1) students classroom) offifth grade in Chuangyi SchoolHenan
province, s Republic of China'the People, in the year of study 2024 which was derived by using the
cluster random sampling method.
2.Experimental design
This study used one group pretest-posttest design (adapted from Campbell& Stanley, 1963)shown
in the below figure:
Group Pre-test Treatment Posttest
Experimental 01 X 02
O1 was the measurement of the Vocabulary skills before an experiment

X was learning management using the situational teaching method
02 was the measurement of the Vocabulary skills and students' satisfaction after an

experiment.
3.Research instruments
Research instruments were the tools for collecting data. The research instruments which were
used in this study were:
3.1 Instruments for experiment
Lesson plans: There were eight lesson plans allocated with sixteen hours of teachi

)
skills. U
a‘\‘%\ﬁ' I‘) x 2)
g,“;}: ‘;,\D 4 )
(A
0*
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3.2 Instruments for collecting data
3.2.1 An English Vocabulary Skills Test

3.2.2 A questionnaire for students’ satisfaction.
Construction and examining the quality of research instruments.
1.Lesson plans
The construction of lesson plans is as follows:
Step 1: Determine the subject and time of course teaching according to the talent cultivation
plan for students.

Teaching must achieve instructional objectives and be carried out under the guidance of a talent
cultivation plan. Through the analysis of talent cultivation plan and course characteristics, determine the

teaching theme of each English Vocabulary class, and allocate appropriate time to complete the teaching
unit,

Step 2: Clarify the contents of Vocabulary course teaching,

According to the instructional objectives and syllabus, the teaching content of each Vocabulary
course is defined.

Step 3: Design teaching activities according to the instructional process

According to the instructional objectives and instructional content, design teaching activities,
and use situational teaching methods to help the implementation of teaching activities.

Step 4: Clarify the roles of teachers and learners in teaching,

In different instructional contents and activities, the roles of teachers and students need to be
clarified to ensure that the developed instructional process can be implemented correctly.

Step 5: Clarify the instructional material / Support system.

Instructional materials used in teaching activities, such as information, cases, vocabulary cards,
English films, etc., need to be defined to ensure the normal development of teaching activities.

Step 6: Determine the learning assessment

During the instructional process and at the end of each class, students' learning situation needs
to be assessed, which is mainly completed through teachers' observation and student activity data
recorded by vocabulary skills test.

Step 7: The lesson plan was presented to thesis advisors for their advice on appropriateness,
precision, accuracy, ambiguity, and wording. After that, the lesson plan was revised according to the
thesis advisors’ suggestions. The lesson plan and the lesson plan evaluation form were offered to the
five experts for the content validity check and suggestions.

Step 8: Analyze the Interpretation of appropriateness. If the Index of Item appropriateness level is
high level or very high level that means it has good content validity and can be used.

Data collection
The researcher contacts and offers evaluation forms to five experts to evaluate the
appropriateness of lesson plans.

Use the evaluation form to collect data from experts' evaluation of the appropriateness of the
lesson plan.

Data Analysis: Analyze the appropriateness of the lesson plan by calculating the mean score
(M) and standard deviation (SD). Assign the interpretation of the appropriateness level as follows:

Tablel: Interpretation of appropriateness level

Mean scores Interpretation
005-514 Very high level
504-513 High level
503-512 Moderate level %A
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502-511 Low level
50.1-00.1 Very low level

If the lesson plans evaluated by the experts have a level of appropriateness higher than 3.51
meaning the lesson plans were appropriate. The appropriate of all Lesson plans had M=4.58, SD=0.50.

2. An English vocabulary skills test

Constructing the instrument for measuring vocabulary skills was a systematic process aimed at
ensuring the reliability, validity, and effectiveness of the assessment. The construction process
proceeded as follows:

Step 1: Reviewing relevant documents: Studied existing materials related to vocabulary
assessment, focusing on purposes, types, and contents of vocabulary tests. Considered the item analysis
to understand item discrimination, item difficulty, and the overall validity and reliability of the test.

Step 2: Analyzing curriculum contents and learning objectives: Examining the curriculum to
identify the coverage of objectives and content. Constructed an analysis table of the curriculum to guide
the creation of the vocabulary test.Identified six cognitive domains: 1) remember, 2) understand, 3)apply
and 4)analyze 5)evaluate and 6) create.

Step 3: Constructing the Vocabulary Skills Test: Develop the vocabulary skills test focusing on a
specific theme or set of words. The test comprised multiple-choice questions, with each question having
four alternatives and one correct answer. Ensured that the test items reflected the cognitive domains
identified in Step 2.

Step 4: Expert Review and Revision: Presented the draft test to language education experts for feedback.
Received advice on appropriateness, precision, accuracy, ambiguity, and wording of the test. Revised
the test based on advisors' suggestions.

Step 5: Content validity check and quality evaluation: Offered the revised test and evaluation form
to three experts for content validity check. Evaluated the quality using the Index of Item Objective
Congruence (OC) obtained from the test evaluation form. Applied the IOC index formula to ensure the
appropriateness and consistency of each test item.

Step 6: Revision based on expert comments: Revised the test according to the comments and
suggestions provided by the experts.

Step 7: Pre-test and Item Analysis: Administered the pre-tested vocabulary test to students who
had learned the relevant content. Measured item difficulty (p) and item discrimination (r) for each test
item

Step 8: Item Difficulty and Discrimination Analysis: Analyzed each test item to determine item
difficulty (p)and item discrimination (). Researchers use exam papers to test students to get a set of data.
This data was then used to measure the item difficulty (p=0.57-0.78) and item discrimination (r=0.25-0.40)
of the learning Academic achievements test. Ensured that item difficulty ranged from 0.20 to 0.80 and
item discrimination was more than 0.20.Computed the reliability of the test using appropriate formulas,
such as Kuder and Richardson formulas 20, with a target reliability of more than 0.7. The item difficulty
for this study equals 0.69. The item discrimination of this study equal 0.33. And the Kuder and
Richardson formulas 20 of this study equal 0.86. That means the vocabulary skill test can used for
collecting data.

By following these steps, the vocabulary test was systematically constructed, reviewed by
experts, and validated to ensure its effectiveness in measuring students' vocabulary skills.

3. A questionnaire for students’ satisfaction
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instructional materials. The feedback obtained from the questionnaire will inform improvements in the
curriculum, lesson plans, and instructional materials. The construction process involves the following
steps:

Step 1: Reviewing relevant documents: Study existing documents related to constructing
satisfaction questionnaires. Focus on best practices, formats, and types of questions suitable for
assessing students' opinions on instruction.

Step 2: Constructing the Questionnaire: Develop a questionnaire with three sections:

-Section 1: Record students' personal information.

- Section 2: Utilize a five-point Likert scale with options ranging from very high to very low.
Comprising 16 questions or statements adapted from the student opinion questionnaire.

-Section 3: Include open-ended questions for additional opinions or suggestions on curriculum
content, learning activities, instructional materials, assessment, and evaluation.

Step 3: Expert review and revision: Present the draft questionnaire to thesis advisors for
feedback on appropriateness, precision, accuracy, ambiguity, and wording. Revise the questionnaire
based on advisors' suggestions. Offer the questionnaire and evaluation form to three experts for content
validity check and feedback. Evaluate the quality using the Index of Item Objective Congruence (OC).

Step 4: Content validity analysis: Analyze the IOC index of the questionnaire items using the
formula:

10c-£%

Where IOC means Index of Item Objective Consistency

ZR means Summation of experts’ opinion marks
N means Several experts

If the IOC of each questionnaire item is higher than 0.5, it indicates suitability for inclusion in
the questionnaire.

Step 5: Revision based on expert comments: Revise the questionnaire according to the
comments and suggestions provided by the experts.

Step 6: Reliability analysis: Analyze each item of the questionnaire to determine reliability.
Compute the reliability using Cronbach's Alpha formula. Set a criterion of more than 0.7 for satisfactory
reliability.

By following these steps, the questionnaire for students' satisfaction is systematically

constructed, reviewed by experts, and validated to ensure its effectiveness in gathering meaningful
insights into students' opinions about the instructional components. The Cronbach's Alpha formula of

this study equals 0.76. That means the students’ satisfaction with collecting data.

Data collection
1. The samples were given the pretest for measuring vocabulary skills.

2. The samples were taught by using the Situational Teaching Method

3. After finishing the instruction, the samples received the posttest by using the same instrument
as the pretest.

4. At the same time, a student satisfaction questionnaire is used to measure students' satisfaction.

Data analysis
1. To compare students’ vocabulary skills before and after the implementation of the Situational

Teaching Method by using a t-test for dependent samples.
2.To compare students' vocabulary skills after implementing through Situational Teaching Method
by using one sample t-test.

C
)
s’
s
pos:
e
5%
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3. To assess students' satisfaction after implementing through Situational Teaching Method by
using arithmetic mean and standard deviation.

Results
The findings of this research were analyzed through descriptive statistics and t-tests by using a

statistical package program to answer the progress of participants after its implementation. The findings
were described as follows.

1. The result of comparing the students’ English vocabulary skills before and after learning
management through Using situational teaching method.

The result of comparing the students® English vocabulary skills before and after learning
management through Using situational teaching method. The below table shows descriptive statistics
and t-tests as analyzed by the statistical package program. This table aimed to answer the research
objective about whether the situational teaching method was able to enhance the student's English
vocabulary skills.

Table 2: The result of comparing the mean score of the student's English vocabulary skills before and
after learning through the situational teaching method.

Gro Full 0 Pre-test scores Posttest scores i
bl scores M SD M SD P
Experimental group 30 40 20.83 2.87 25.03 3.77 7364+ 0.001

»p<01

As presented in Table 2, the mean pre-test score of students’ English vocabulary skills was 20.83
(SD =2.87), and the mean post-test score was 25.03 (SD =3.30). On average, the post-test scores were 4.2
points higher than the pre-test scores. The results indicate a statistically significant improvement in
English vocabulary skills after learning through the situational teaching method (t =736+, p =0.001)

2.The result of comparing the mean score of compare English vocabulary skills of students

before and after learning through situational teaching method with the determined criterion set
at 70 percent of full scores.

The result of comparing the mean score of compare English vocabulary skills of students before
and after learning through situational teaching method with the determined criterion set at 70 percent
of full scores. The below table shows descriptive statistics and a t-test for one sample as analyzed by the

statistical package program, aimed to answer the research objective about whether the situational
teaching method was able to enhance English vocabulary skills.

Table 3: The result that the average score of English vocabulary skills after learning with situational
teaching method is higher than the set 70v%.

Group i Full criterion M <D ; B
score score
Experimental group 40 30 21 25.03 3.77 29.644«  0.001

*p<0.01

According to the research results, we can draw the following conclusions:
The average score and standard deviation of the Sixth-grade students who adopted the situational
teaching method were 25.03 points (out of 30 points)and the standard deviation was 3.7 , which
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was higher than the standard of 70% at the level of statistical significance of .01. It can be seen that the
English vocabulary skills of the students who accept situational teaching method are higher than 70%.

3. The Results of Research to Assess the Student's Satisfaction Towards the Situational
Teaching Method

The result of comparing the mean score of satisfaction after learning management through the
situational teaching method is presented below. Descriptive statistics and t-tests were analyzed using a

statistical package program to address the research objective of whether the situational teaching method
was able to enhance student satisfaction.

Table 4: The Results of Students’ Satisfaction After Learning Through the Situational Teaching Method.

No. Item M SD Satisfaction Level
Part 1: Content
1 How satisfied are you with the overall organization 423 077 High level

and structure of the course content?
Did the course content cover a wide range of

2 relevant topics related to daily routines and 4.15 0.80 High level
activities?
3 Were the learning contents of the course clearly 435 062 Eifgh level

defined and communicated to you?
To what extent did the course content challenge
4 your understanding of daily routines and 4.15 0.77 High level
vocabulary?
Part 2: Teaching Strategies

How effective were the context-setting activities in

helping you grasp the course concepts?
How effective were the vocabulary introduction
6 activities in helping you understand and remember 428 0.85 High level
new words?
How effective were the contextual understanding
7 activities in helping you comprehend the course 4.28 0.78 High level
material?
How effective were the contextual application
8 activities in helping you use the vocabulary and 425 0.78 High level
sentence structures in real-life situations?

5 423 0.73 High level

9 Did the instructor encourage active participation , 54 077 High level
and engagement during class?
10 Did the instructor clearly describe the course 435 077 Fiigh level

contents during teaching?
Part 3: Media and Resources

How satisfied are you with the variety and
11 usefulness of multimedia resources ( videos, 4.08 0.80 High level

presentations, online materials)?

Were the recommended textbooks and

12 supplementary readings beneficial for enhancing 425 0.74 High level
your understanding of the course material?
Did the course materials adequately support your

13 . . o : 440
learning of daily activities and routines?

Part 4: Measurement and Evaluation

14 What is the clarity of the project evaluation
criteria?

0.59 High level

4.15 0.66
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No. Item M SD Satisfaction Level
Did the assessments (quizzes, tests, assignments)

15 accurately reflect the course content and learning 4.28 0.64  High level
objectives?

How well did the feedback provided on your
16 assignments help you improve your understanding 4.28 0.85 High level
of the subject matter?

Total/Overall 424 0.74 High level

As shown in Table 4, the overall results of the situational teaching method are at a high level, with
a mean score of 424 (SD = 0.74). Thus, it can be concluded that the students' satisfaction after receiving

instruction through the situational teaching method was at a high level.

Discussion

1. Impact on Vocabulary Skills

The results of this study indicate that the situational teaching method significantly enhances
students' English vocabulary skills. Students who utilized this method demonstrated notable

improvement in their vocabulary skills compared to their performance before the intervention. This
finding is consistent with studies by Smith (2018) and Johnson (2020), who found that situational

teaching methods create a more engaging and effective environment for language acquisition by
providing contextualized learning experiences. Smith (2018) emphasized that situational teaching helps

students better remember and use new vocabulary by associating words with specific contexts and real-
life scenarios. Smith's research shows that students learning vocabulary in real-life contexts can more
effectively integrate new vocabulary into their long-term memory and accurately retrieve and use these
words when needed. Johnson (2020) further supported this by showing that students who learn
vocabulary through situational contexts are more likely to remember and apply these words accurately.
Johnson's research also indicated that the situational teaching method enables students to use newly
learned vocabulary more confidently in actual communication, thereby improving their language
application skills. These studies suggest that situational teaching not only improves immediate
vocabulary acquisition but also promotes long-term retention and practical use of new language skills.

2. Achievement of Learning Criteria

After employing the situational teaching method, students' English vocabulary skills surpassed
the predetermined criterion of 70% with a statistical significance level of .05. This significant
improvement can be attributed to the rich, interactive learning activities provided by situational
teaching. These activities, which include content creation, independent problem-solving, and inquiry-
based tasks, offer students practical applications of their vocabulary knowledge in meaningful contexts.
Group discussions and opinion exchanges are particularly effective, as they allow students to actively
use new vocabulary in conversations, thus reinforcing their learning. Studies by Patel & Brown (2017)
and Wang (2019) support these findings. Patel & Brown (2017) noted that students engaged in

collaborative learning through situational methods exhibited higher academic performance and a deeper
understanding of vocabulary. Brown's research emphasized that situational teaching, by simulating real-

life communication environments, enables students to repeatedly practice and use new vocabulary in
interactions, thereby enhancing the depth and breadth of vocabulary mastery. Wang (2019) also found

that innovative teaching strategies like situational teaching helped students surpass established
academic benchmarks, demonstrating the efficacy of these methods in achieving and exceeding learning
goals. Wang's research indicated that situational teaching significantly improved studentshability to

apply vocabulary in real-life contexts, effectively enhancing their vocabulary usage nguage
communication skills. B
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3.Increased Student Satisfaction

The study revealed that student satisfaction was significantly higher when using the situational
teaching method. Several key factors contribute to this: 1). Promotion of In-depth Learning and

Innovation: Situational teaching stimulates curiosity and encourages independent, active learning,
which fosters critical and creative thinking. This method increases student engagement and interest,
leading to better learning outcomes and higher satisfaction.2). Enhancement of Comprehensive Literacy
and Critical Thinking: By challenging students to analyze and apply their knowledge in various contexts,
situational teaching improves both language proficiency and critical thinking skills. Zhang 2014) found

that this method effectively enhances students' ability to solve complex problems, further boosting their
overall literacy and satisfaction. Zhang (2014) emphasized that the interactive nature of situational

teaching leads to increased student motivation, autonomy, and positivity toward learning. These findings

suggest that situational teaching methods significantly enhance student enthusiasm and satisfaction,
indicating the need for continued research and refinement of these methods to improve educational
outcomes.

Conclusion
Through the comparative analysis of the results of the pre-test and post-test of the fifth-grade

students using the situational teaching method for English vocabulary skills, the conclusions were as
follows:1). The students’ English vocabulary skills after learning through the situational teaching method

were significantly higher than before at a statistically significant level of .05. 2). The students® English

vocabulary skills after learning through the situational teaching method were higher than the determined
criterion of 70% at a .05 statistical significance level.3). The students’ satisfaction after learning through

the situational teaching method was at a higher level M=4.24, SD=0.74).

Situational teaching methods can effectively improve students' English vocabulary skills. This may
be due to the following reasons:1). The situational teaching method is a model that takes real-life contexts
as the starting point and cultivates students' inquiry spirit and problem-solving ability by creating
engaging scenarios. This teaching method focuses on cultivating students' active learning ability and
problem-solving skills, and stimulating their interest and thinking ability.2). The core concept of the
situational teaching method is student-centered, emphasizing the interaction and cooperative learning
between teachers and students. Teachers act as guides and facilitators in the classroom, stimulating

students' thinking and discussion by presenting situations and guiding students to actively participate in
the learning process. Students act as protagonists in the classroom, actively thinking, exploring, and

solving problems, thereby improving their independent learning and critical thinking abilities.

Therefore, the situational teaching method was feasible in primary school English teaching,
helping to improve students' learning outcomes and vocabulary skills. The experimental results verify
the research hypothesis.

Recommendation
1.Recommendations for Implementation

Based on the findings from the study, the following recommendations are made for the
grade -implementation of situational teaching methods aimed at improving vocabulary skills for fifth
primary school students inEnglishyTeachers should select contexts :Identify the Learning Context
closely related to the course content that also capture students' The chosen context should be .interest
.engaging enough to allow for meaningful exploration of vocabulary2). :Construct Realistic Situations
life scenarios where students can apply new vocabulary in practical -Situations should mimic real
This can be achieved through multimedia presentations.contexts, physical objgets{ playing -role
activities, .and other interactive methods3). Teachers should provide :Guide Indep x;;g’lgg%t\ion
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students with appropriate learning resources, such as articles, videos, and interactive games, to help
Encourage students to think independently and come up .them understand and use new vocabulary

.with their sentences or stories using the new words4). Group work is :Facilitate Group Discussions
Students should collaborate in small groups to discuss the new .essential in situational teaching
This not only reinforces their learning but also .vocabulary and practice using it in different contexts
.enhances their cooperation and communication skills5). :Provide Teacher Guidance and Feedback
Teachers need to monitor students' Address any .progress and provide timely feedback and guidance
.misunderstandings and encourage students to use the vocabulary correctly and confidently6).
At the end of each lesson:Encourage Summary and Reflection, teachers should guide students to
This reflection helps .summarize what they have learned and reflect on their use of new vocabulary
reinforce learning and identify areas for improvement
2 Recommendations for Further Research

Future research on situational teaching methods for improving vocabulary skills in primary
:school English should focus on the following areas1)Enhance and innovate :Innovate Context Design

the contexts used in situational teaching to make them more engaging and effective in stimulating
students' 2.interest and inquiry). Incorporate diverse teaching :Utilize Diversified Teaching Methods
methods, such as augmented reality, gamification, and interactive storytelling, to enrichstudent's
learning experiences and make vocabulary3). Emphasize the cultivation :Focus on Skill Development

of independent learning, creativity, and critical thinking skills through practical and interactive
Future research should explore effective strategies to develop these skills within the .activities

4 situational teaching framework). Support teachers in transitioning :Promote Teacher Role Evolution
This includes providing .from traditional instructional roles to facilitators and supporters of learning

professional development and resources to enhance their capabilities in implementing situational
teachingmethods 5). Develop a comprehensive and effective evaluation :Improve Evaluation Systems

system to assess students' This should include both .vocabulary acquisition and overall language skills
formative and sum assessments, 6.evaluation and peer evaluation components-as well as self).
Leverage advanced technologies to support and enhance :Incorporate Technological Innovations
This includes using educational software .situational teaching, apps, and online platforms that provide
7.interactive and immersive learning experiences). Apply :Foster Interdisciplinary Integration

situational teaching methods across different subjects to promote interdisciplinary learning and
enhance students' Explore how vocabulary skills can be integrated .overall educational experience

with other subjects, such as science and social studies, .to provide a more holistic learning approach

In summary, future research and practice should continue to explore and refine situational teaching
By incorporating innovative contexts.methods to improve vocabulary skills in primary school English,

diversified teaching methods, and advanced technologies, educators can enhance teaching
Jlearning more dynamic .effectiveness and student learning outcomes
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